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Abstract

This study aims to analyze the influence of pressure, opportunity, rationalization, and the use
of information technology on academic fraud and to examine the role of religiosity as a
moderator. This research was conducted at the Islamic University of North Sumatra with
accounting students as respondents. The sample was selected using purposive sampling with
the criteria of accounting students who had previously taken an exam, resulting in 162
respondents. The data obtained will be analyzed using Moderated Regression Analysis with an
interaction test approach. This research adopts the fraud triangle theory approach into the realm
of education at one Islamic University, which has cultural and academic environmental
characteristics based on Islam. Additionally, this research adds the variable of information
technology usage, which is relevant to current digital developments, and tests religiosity as a
moderator, providing a psychological and moral perspective on students' tendency to cheat.
The research findings revealed that rationalization and the use of information technology have
a positive and significant impact on academic dishonesty, while pressure and opportunity do
not. The interesting findings of this study indicate that religiosity acts as a moderator in the
relationship between pressure and rationalization toward academic dishonesty. Educational
institutions, particularly accounting study programs, need to instill and internalize religious and
ethical values in the learning process, thereby building and strengthening an academic culture
of integrity and reducing tolerance for various forms of justification that can encourage
cheating.

Keywords: Fraud triangle, use of information technology, religiosity

Introduction

Academic fraud is an increasingly concerning phenomenon in higher education
environments, including in Indonesia. This fraud encompasses various forms of academic
ethical violations, such as cheating during exams, plagiarism, falsification of research data, and

1126


https://doi.org/10.59653/jbmed.v3i03.1985
mailto:ramadona@fe.uisu.ac.id

Journal of Business Management and Economic Development

the unethical use of information technology to gain academic advantage. According to (Sozon,
Mohammad Alkharabsheh, Fong, & Chuan, 2024), academic dishonesty can damage academic
integrity and lower the quality of graduates, ultimately impacting the workforce and society at
large. At the Islamic University of North Sumatra (UISU), this phenomenon is a serious
concern because it relates to the academic and ethical values that students are supposed to
uphold.

Factors influencing academic dishonesty can be explained thru the Fraud Triangle
theory proposed by (Cressey, 1950), which consists of pressure, opportunity, and
rationalization. Pressure can come from academic demands, competition among students, or
high family expectations. Opportunities arise when academic supervision and control systems
are weak, giving students the chance to cheat without high risk. Meanwhile, rationalization
occurs when students justify their cheating behavior, for example, by claiming that everyone
does it or that the education system is unfair (Dias-Oliveira, Morais, Pasion, & Hodgson, 2024).

In the digital age, the use of information technology also plays a significant role in both
promoting and hindering academic dishonesty. Technological advancements provide
convenience for students to access information and complete assignments, but on the other
hand, they also open up opportunities for them to plagiarize and cheat online (Chiang, Zhu, &
Yu, 2022). Research conducted by (Cotton, Cotton, & Shipway, 2024; Ortiz-bonnin &
Blahopoulou, 2025) indicates that the wider the access to information technology, the greater
the likelihood of students engaging in academic dishonesty if there are no strong regulations
and ethics in place. Therefore, the use of technology in the academic world must be balanced
with ethical awareness and strict regulations to prevent its misuse.

One factor that can reduce students' tendency to engage in academic dishonesty is their
level of religiosity. Religiosity refers to the extent to which a person internalizes religious
values in daily life, including in academic behavior (Karimi, Liobikiené, & Alitavakoli, 2022).
Some studies indicate that individuals with high levels of religiosity tend to have stronger
morals and are less likely to engage in unethical behavior (Chan, Ananthram, Thaker, & Liu,
2022). Thus, religiosity can act as a moderating variable that weakens the relationship between
pressure, opportunity, rationalization, and the use of information technology on academic
dishonesty.

This research focuses on accounting students at the Islamic University of North
Sumatra, considering that the field of accounting is closely related to ethics and
professionalism. In the world of work, accounting graduates are expected to have high
standards of integrity, especially since they will be dealing directly with financial aspects and
public trust (van den Berg & Rothmann, 2024). Therefore, understanding the factors that
influence academic dishonesty among accounting students is crucial to ensure they have a
strong moral foundation before entering the professional world. Considering these various
factors, this study aims to examine the influence of pressure, opportunity, rationalization, and
the use of information technology on academic dishonesty, and to see how religiosity can play
a role in moderating these relationships. The results of this research are expected to contribute
to educational institutions in designing more effective academic policies to prevent cheating,
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as well as raise student awareness about the importance of ethics in the academic and
professional world.

This research is expected to provide new insights into the field of academic ethics,
particularly in the context of accounting students at UISU. By understanding the factors that
drive academic dishonesty and how religiosity can play a role in reducing such unethical
behavior, it is hoped that the university can take strategic steps to create a more integrity-based
academic environment.

Literature Review

The main theories underlying this research are the fraud triangle theory, the theory of
planned behavior, and the theory of religion. These theories explain the variables that can
influence academic dishonesty. The Fraud Triangle theory was first developed by (Cressey,
1950) and is a key foundation for understanding the reasons that motivate someone to commit
academic dishonesty. According to this theory, fraud occurs when three main elements are
present: pressure, opportunity, and rationalization. Pressure can stem from high academic
demands, opportunities arising from weak oversight systems, and rationalization allowing
individuals to justify their cheating (Sari et al., 2025). In an academic context, this theory can
be applied to describe how students cheat when they experience academic pressure, have the
opportunity to cheat without consequences, and are able to justify their actions with certain
reasons.

In addition to the Fraud Triangle Theory, this study also refers to the Theory of Planned
Behavior (Ajzen, 1991). This theory provides an understanding that there are 3 (three) main
factors influencing individual behavior: attitude toward the behavior, subjective norms, and
perceived behavioral control. In the context of academic dishonesty, students' attitudes toward
cheating (e.g., whether they consider it acceptable or not), subjective norms (such as social
environmental pressure or peer pressure), and perceived behavioral control (the ease or
difficulty of cheating) contribute to their decision to engage in unethical behavior (Beck &
Ajzen, 1991). Thus, this theory provides insights into how psychological and social factors can
influence students' propensity to engage in academic dishonesty, particularly in environments
rife with academic pressure and intense competition.

Next, this study considers the Theory of Religiosity, which states that religious values
and a person's level of religiosity can influence their ethical behavior. According to (Putri,
Rahmawati, & Bashir, 2025), religiosity reflects the extent to which individuals can internalize
religious teachings in their lives, including in academic aspects. Previous research has shown
that individuals with high levels of religiosity tend to uphold moral and ethical values more,
making them less likely to engage in academic dishonesty (Chan et al., 2022). Thus, religiosity
serves as a moderating variable that reduces the impact of pressure, opportunity,
rationalization, and the use of information technology on students' tendency to engage in
academic dishonesty.
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The Influence of Pressure on Academic Dishonesty

The main factors that drive students to engage in academic dishonesty can be explained
thru the Fraud Triangle theory, which includes pressure, opportunity, and rationalization
(Cressey, 1950). Academic pressure can stem from high grade demands, heavy workloads, or
parental and societal expectations. Opportunities arise when weak monitoring systems allow
students to cheat or plagiarize without significant consequences (Sari et al., 2025). Meanwhile,
rationalization occurs when students justify their cheating behavior, for example, by claiming
that everyone does it or that the education system is unfair (Clinciu, Cazan, & lves, 2021).
Therefore, to reduce academic dishonesty, a comprehensive approach is needed, including
strict enforcement of academic regulations, increased ethical awareness, and the strengthening
of moral and religious values within the academic environment.

Academic pressure is one of the main factors that drives students to engage in academic
dishonesty. This pressure can come from various sources, such as the demands to get high
grades, excessive workloads, academic competition, and high expectations from family and
society (Yan, 2025). According to (Cressey, 1950), pressure is one of the elements that drives
individuals to engage in fraudulent behavior when they feel they have no other alternative to
achieve their goals. In an academic context, students who feel pressured by high academic
expectations or fear of failure are more likely to seek shortcuts, such as cheating or plagiarizing
(Miles, Campbell, & Ruxton, 2022; Nelson, Santamaria, Javens, & Ricaurte, 2025). The higher
the level of academic stress experienced by students, the greater the likelihood they would
engage in cheating behavior as a coping strategy against that pressure.
Additionally, academic pressure can also stem from economic factors, where students at risk
of losing scholarships or financial support often feel compelled to cheat in order to maintain
their academic performance (Eshet, 2024; Zhao et al., 2022).

Students who work while studying are also at higher risk of cheating due to limited time
for studying and completing academic assignments (Zhao et al., 2022). However, the impact
of pressure on academic dishonesty can be minimized by a supportive academic environment,
stress management programs (Choo & Tan, 2023), and an ethics and religiosity-based approach
that teaches students to cope with pressure in a more positive and honest way (Ridwan &
Diantimala, 2021). Therefore, educational institutions play an important role in reducing
academic pressure thru more flexible policies and adequate psychological support for students.

H1: Pressure influences academic dishonesty.
The Influence of Opportunity on Academic Dishonesty

Opportunity is one of the main factors influencing academic dishonesty behavior, as
explained in the Fraud Triangle Theory by (Cressey, 1950). In an academic context,
opportunities for cheating arise when there are weaknesses in the supervision system, a lack of
strict sanctions, and easy access to resources that support cheating, such as the internet and
digital technology (Dias-Oliveira et al., 2024). Students who perceive the likelihood of getting
caught while cheating or plagiarizing as low are more likely to engage in dishonest behavior
(Chala, 2021; Ortiz-bonnin & Blahopoulou, 2025). A study by (Marksteiner, Nishen, &
Dickhauser, 2021; Miles et al., 2022; Zhao et al., 2022) found that students are more likely to
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cheat if they are in a less supervised environment or if they feel that such actions will not have
serious consequences for their academic performance. Therefore, the opportunity for cheating
can be reduced by increasing academic supervision and tightening academic integrity policies
(Guruge, Kadel, Shailendra, & Sharma, 2025; Sozon, Pok, Sia, & Alkharabsheh, 2024).

Beside the weak supervision system, the opportunity for cheating also increases with
the development of information technology, which provides easier access to academic
resources, including plagiarism websites and academic assignment writing services (Chiang et
al., 2022). Technology allows students to quickly copy and disseminate information, making
them more susceptible to unethical behavior (Afedzie & Onyina, 2022). However, some studies
show that technology can also be a tool for preventing cheating if used correctly, such as thru
plagiarism detection systems and technology-based exams with strict surveillance (Alsabhan,
2023). Therefore, universities need to take strategic steps to minimize opportunities for
cheating by integrating technology into their monitoring systems and the enforcement of
academic codes of conduct.

H2: Opportunity influences academic dishonesty
The Influence of Rationalization on Academic Dishonesty

Rationalization is one of the elements in the Fraud Triangle Theory that allows
individuals to justify their cheating behavior so that they still feel like moral people (Cressey,
1950). In an academic context, students who cheat often seek justification for their actions,
such as believing that everyone does it, feeling that the education system is unfair, or thinking
that cheating is the only way to survive academic pressure (Miles et al., 2022). Research
conducted by (Cheng, Hung, & Hsu, 2021; Huang, Shao, Wu, & Yang, 2025) found that
students with a strong moral justification mindset were more likely to engage in academic
dishonesty compared to those with high ethical awareness. Additionally, another common
reason students use to rationalize cheating is the perception that their actions don't really harm
others or that they are only "borrowing" information temporarily (Sayidah, Hartati, & Muhajir,
2020).

Rationalization is also often influenced by social norms and academic culture in
educational settings. If students see their peers cheating without serious consequences, they are
more likely to adopt the same behavior and consider it acceptable (Vuckovi¢, Pekovi¢, Blecic,
& Dbokovi¢, 2020). Research by (Krou, Acee, Pino, & Hoff, 2019) shows that an academic
environment permissive of cheating increases the level of rationalization among students. To
reduce this tendency toward rationalization, educational institutions need to instill academic
integrity values from an early age, clarify the consequences of cheating, and create an academic
culture that emphasizes the importance of honesty and individual responsibility (Celik & Razi,
2023; Enciso & Bueno, 2024). Additionally, religiosity can also act as a suppressor of
rationalization, as students with high levels of religiosity tend to have stronger moral control
and ethical awareness, making them less likely to justify academic dishonesty (Dogi,
Mangoting, & Hokil, 2025; Okolo, Appiah, & Wingenbach, 2025).

H3: Rationalization influences academic dishonesty.
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The Influence of Information Technology Use on Academic Dishonesty

The use of information technology has brought significant changes to the world of
education, including in the area of academic dishonesty. Technology makes it easier for
students to access various information sources, but it also opens up greater opportunities for
them to cheat, such as cheating during online exams, plagiarizing, and using third-party
services to complete academic assignments (Chiang et al., 2022). According to research by
(Alguacil, Herranz-Zarzoso, Pernias, & Sabater-Grande, 2024), the higher the level of
technology use in the learning process, the greater the likelihood of students engaging in
academic dishonesty if there is no adequate monitoring system. Technology also facilitates the
illegal dissemination of academic materials thru various digital platforms, such as social media
groups and online forums, making it easier for students to obtain answers or assignments
without having to do the work themselves (Gaumann & Veale, 2024; Pikhart & Al-Obaydi,
2025; Sozon, Pok, et al., 2024).

Although technology can increase the risk of academic dishonesty, its proper use can
also be employed as a prevention tool. Plagiarism detection systems, artificial intelligence-
based exams, and online exam monitoring platforms can reduce the likelihood of students
cheating (Balalle & Pannilage, 2025). Additionally, increasing digital literacy and awareness
of academic ethics thru the responsible use of technology can help reduce students' tendency
to cheat (Leaton Gray, Edsall, & Parapadakis, 2025). Thus, educational institutions need to
adopt a balanced strategy in the use of technology, namely by leveraging the advantages of
technology to support academic integrity while also suppressing its potential misuse in acts of
cheating.

H4: The use of information technology influences academic dishonesty.
The Influence of Religiosity as a Moderating Variable

Religiosity plays an important role in shaping individual morality, including in
decision-making related to ethical or unethical behavior. In an academic context, religiosity
can serve as a deterrent to cheating by reinforcing values of honesty, responsibility, and
integrity within students (Jamaluddin & Lufityanto, 2021; Ridwan & Diantimala, 2021). A
study conducted by (Onu, Onyedibe, Ugwu, & Nche, 2021) showed that students with high
levels of religiosity tend to have a stronger moral compass and are less likely to engage in
academic dishonesty compared to those who are less religious. This aligns with the Self-
Concept Maintenance theory developed by (Mazar, Amir, & Ariely, 2008), which states that
individuals tend to maintain a positive self-image and will avoid behaviors that contradict their
moral values, including religious values.

Religiosity as a moderator can weaken the relationship between factors driving
academic dishonesty, such as pressure, opportunity, rationalization, and the use of information
technology, and the act of cheating itself. For example, a student is experiencing high academic
pressure or has a great opportunity to cheat, a strong level of religiosity can make them
reconsider before taking unethical action (Benitez & Wingenbach, 2025). This is due to the
belief that cheating is contrary to religious teachings and can bring about moral or spiritual
consequences (Singh, Sadiq, & Kaur, 2020). Thus, religiosity serves as an internal control
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mechanism that limits students' tendency to engage in cheating behavior despite strong driving
factors. Furthermore, some studies indicate that educational institutions that instill religious
values in the learning process tend to have lower rates of academic dishonesty (Onu et al.,
2021). Religious education provided consistently can increase students' ethical awareness and
reduce rationalization of cheating behavior. Therefore, universities, especially those based on
Islamic values like the University of North Sumatra, can strengthen character education based
on religiosity to instill values of honesty and academic ethics from an early age. With this
approach, religiosity is not only an individual factor shaping student behavior, but also a part
of an institutional strategy to prevent academic dishonesty more broadly.

H5: Religiosity moderates the relationship between pressure and academic dishonesty.
H6: Religiosity moderates the relationship between opportunity and academic dishonesty.
H7: Religiosity moderates the relationship between rationalization and academic dishonesty.

H8: Religiosity moderates the relationship between information technology use and academic
dishonesty.

Research Method

This study uses a quantitative approach with a survey method aimed at examining the
relationship between pressure, opportunity, rationalization, and information technology use
and academic cheating among students, as well as the role of religiosity as a moderating
variable. According to (Creswell & Creswell, 2018), the quantitative approach is used to test
hypotheses thru the collection of numerical data and statistical analysis to find patterns of
relationships between variables. The design of this study is causal, aiming to identify the cause-
and-effect relationship between the independent and dependent variables (Tabachnick & Fidell,
2019).

The population in this study consists of accounting students at the University of North
Sumatra Islamic University who are actively enrolled in classes during the current academic
year. The sampling technique used purposive sampling, which is a method of selecting samples
based on specific criteria (Hair, Black, Babin, & Anderson, 2014). The sample criteria in this
study were students who had taken core accounting courses and had previously faced academic
situations that could potentially lead to cheating. The sample size was determined using
Slovin's formula with a 5% margin of error (Adhikari, 2021), resulting in a total of 162
respondents.

Data was collected thru the distribution of questionnaires using a 5-point Likert scale
to measure each research variable, ranging from 1 (strongly disagree) to 5 (strongly agree). The
questionnaire consists of several sections, namely questions about the respondents'
demographics, questions related to academic stress, opportunities for cheating, rationalization
of actions, the use of information technology, and the level of religiosity of students.
Additionally, the validity and reliability of the instrument will be tested using exploratory
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factor analysis (EFA) and Cronbach's Alpha coefficient to ensure the internal consistency of
the data (Hair et al., 2014).

The data obtained will be analyzed using Moderated Regression Analysis (MRA) with
an interaction testing approach to examine the role of religiosity in weakening the influence of
pressure, opportunity, rationalization, and the use of information technology on academic
cheating (Baron & Kenny, 1986). Additionally, classical assumption tests such as normality,
heteroskedasticity, and multicollinearity will be conducted to ensure the accuracy of the
regression model used (Tabachnick & Fidell, 2019). Data processing will be carried out using
the statistical software STATA to obtain more accurate and comprehensively interpretable
analysis results.

Results

Based on instrument testing using EFA and Cronbach's Alpha, it was found that all
questionnaire items in this study met validity and reliability. Subsequently, normality
assumptions were checked using the Kolmogorov-Smirnov test, which yielded a significance
value of 0.057. Since this value is greater than the significance level of 0.05, it can be concluded
that the research data used are normally distributed. Next, to detect multicollinearity
assumptions, the tolerance and variance inflation factor (VIF) values were used. The results in
Table 1 show that the research data used did not exhibit multicollinearity because the VIF and
tolerance values were within acceptable limits, allowing the research to be conducted using a
regression model.

Table 1. Result of Tolerance and VIF

Variable Tolerance VIF
Pressure 0.701 1.427
Opportunity 0.366 2.734
Rationalization 0.274 3.648
Anti-Fraud Technology 0.345 2.901
Religiosity 0.864 1.158

Furthermore, the evaluation of the heteroscedasticity assumption was conducted thru a
scatterplot analysis between predicted values and residuals. The observation results showed no
specific pattern in the scatterplot, indicating that the data did not have a heteroscedasticity
problem. Based on the test results, it can be concluded that all assumptions have been met.
Therefore, further hypothesis testing was conducted using multiple regression analysis, which
is presented in Table 2.

Table 2. Result of Multiple Regression

Variable Predicted Sign  Coef t-statistic p-value
Pressure + 0.034 0.280 0.780
Opportunity - 0.080 0.497 0.621
Rationalization + 0.492 3.096 0.003
Anti-Fraud technology + 0.417 3.435 0.001
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Religiosity - 0.072 0.645 0.522
F value 23.633
R2 0.682

Based on Table 2, the F-value obtained is 23.633 with a significance (Sig.) of 0.000.
Therefore, it can be concluded that the regression model in this study is significant. This means
that pressure, opportunity, rationalization, the use of information technology, and religiosity
simultaneously have a significant effect on academic cheating because the Sig. value is 0.000
< 0.05. Therefore, the requirements for the data to be able to interpret the coefficient values in
multiple linear regression analysis have been met. Furthermore, the R value of 0.826 is close
to 1, so the correlation coefficient is considered strong. Additionally, the R-squared value of
0.682 indicates that the variables of pressure, opportunity, rationalization, the use of
information technology, and religiosity contribute 68.2% to academic cheating. The remaining
31.8% is influenced by other variables not examined in this study. Furthermore, the t-test in
Table 2 reveals that rationalization and the use of information technology have a positive and
significant effect on academic cheating, as their probability values are significant. However,
pressure, opportunity, and religiosity do not have a significant effect on academic cheating, as
the probability values of these three variables are not significant, namely 0.780; 0.621; and
0.522, which are greater than 0.05.

Table 3. Result of Mediating Regression Analysis

Variable Predicted  Coef  t-statistic p-value
Sign

Pressure*Religiosity - 0.022 2.354 0.022
Opportunity*Religiosity + 0.006 0.422 0.675
Rationalization*Religiosity + 0.037 2.811 0.007
Information technology*Religiosity + 0.012 1.261 0.213
F value 11.773

R2 0.457

Table 3 shows the results of the moderating regression analysis, and it was found that
the F-value is 11.773, so the regression model is also declared significant because the
significance value of 0.000 is less than 0.05. The R-squared value of 0.457 means that the
contribution of pressure, opportunity, rationalization, and the use of information technology to
academic cheating is 45.7% after interacting with the moderating variable, namely religiosity.
Furthermore, the results of the t-test in Table 3 reveal that religiosity acts as a moderator in the
relationship between pressure and rationalization toward academic cheating, as its probability
values are significant, namely 0.022 and 0.007, which are less than 0.05. Conversely, religiosity
does not moderate the relationship between opportunity and the use of information technology
toward academic cheating, as the probabilities of each of these relationships are not significant,
namely 0.675 and 0.213, which are greater than 0.05.
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Discussion

The research findings reveal that rationalization has a positive and significant effect on
academic dishonesty. Individuals involved in unethical behavior attempt to justify their actions
to remain consistent with their self-concept as good people. Rationalization allows students to
reduce feelings of guilt or moral conflict over cheating by providing internal justifications, such
as "everyone else does it too," "I cheated because | was pressed for time," or "this is just once
and it doesn't hurt anyone.” The research findings are consistent with the fraud triangle theory
developed by (Cressey, 1950), where rationalization is one of the three main elements that
enable someone to commit fraud. In an academic context, rationalization becomes a loophole
for moral justification, making students feel it's acceptable to deviate from ethics without
feeling guilty. The system of values regarding integrity and ethics is not strongly established,
students find it easier to seek justification for their actions rather than refrain from cheating.
Students who are able to rationalize cheating behavior are more likely to do it repeatedly
(Mclntire, Calvert, & Ashcraft, 2024). Students with a high level of rationalization also feel
that cheating is acceptable under certain conditions, thus strengthening their intention and
realization of academic cheating behavior (Dias-Oliveira et al., 2024; Krou et al., 2019).

The results of this study also revealed that rationalization and the use of information
technology have a positive and significant effect on academic cheating. The higher the intensity
or ease of use of information technology among students, the greater the potential for academic
dishonesty. Although information technology offers many benefits in supporting the learning
process, it also opens up new opportunities for cheating easily, quickly, and discreetly. Students
can utilize information technology such as the internet, instant messaging applications, file-
sharing platforms, and artificial intelligence (Al) to find answers instantly, engage in digital
collusion, copy others' work, or use third-party services to complete academic assignments
(Désiron & Petko, 2023; Huang et al., 2025). Furthermore, this study explains that pressure,
opportunity, and religiosity do not affect academic cheating. This finding is not consistent with
the fraud triangle theory by (Cressey, 1950). Social norms and academic culture play a key role
in shaping students' decisions to engage in academic cheating compared to the available
pressures and opportunities (Ali, Aftab, Nur, Ibrahim, & Mohamed, 2024; Taskin & Kokog,
2025; Yu, Glanzer, & Johnson, 2021; Zhao et al., 2024). Therefore, accounting students who
study at institutions that consistently instill and uphold ethical values tend to have higher moral
awareness, as well as a stronger commitment to integrity and honesty in fulfilling their
academic responsibilities.

Furthermore, a significant finding in this study indicates that religiosity acts as a
moderating variable in the relationship between stress and rationalization toward academic
cheating. Religiousness reflects a system of values and norms derived from religious teachings,
which shapes individuals' moral consciousness to act honestly, perform good deeds, and avoid
behaviors that contradict spiritual values (Al-Thani, 2025; Elsayed, Lestari, & Fotini, 2023).
Students with high levels of religiosity tend to use their religious teachings as a basis for
decision-making, making them more capable of refraining from cheating behavior, even under
pressure or with a tendency to rationalize academic dishonesty. Thus, the understanding that
academic dishonesty is not only an unethical act but also contradicts religious teachings can
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serve as a strong internal mechanism in preventing academic misconduct. Therefore,
educational institutions, particularly accounting study programs, need to strengthen ethics
education, build an academic culture that upholds integrity, and minimize tolerance for various
forms of rationalization that encourage academic dishonesty. One strategic approach that can
be taken is to instill and internalize religious values throughout the learning process and campus
life.

Conclusion

This study aims to analyze the influence of pressure, opportunity, rationalization, and
the use of information technology on academic dishonesty and to examine the role of religiosity
as a moderating variable. This research is relevant because of the important role universities
play in creating a nation of moral and highly integrated generations. The research findings
revealed that rationalization and the use of information technology have a positive and
significant impact on academic cheating, while pressure and opportunity do not. The interesting
findings of this study indicate that religiosity acts as a moderator in the relationship between
stress and rationalization toward academic cheating. Educational institutions, particularly
accounting study programs, need to instill and internalize religious and ethical values in the
learning process, thereby building and strengthening an academic culture of integrity and
reducing tolerance for various forms of justification that can encourage cheating. The sample
for this study is still limited, so future researchers can explore students in other universities and
study programs. Future researchers can also add other variables considered to potentially
influence academic dishonesty, such as commitment
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